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Overview
This subject assessment advice, based on the 2025 assessment cycle, gives an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. It provides information and advice regarding the assessment types, the application of the performance standards in school and external assessments, and the quality of student performance.
The Subject Renewal program has introduced changes for many subjects in 2025; these changes are detailed in the change log at the front of each subject outline. 
School Assessment
Teachers can improve the moderation process and the online process by:
[bookmark: _Hlk217832443]including a copy of their Learning and Assessment Plan (LAP) with all task sheets for each of the practical skills and issues analysis tasks
providing shaded-in performance standards for each task from each of the Assessment Types
creating one zip file for all practical skills tasks, and particularly, for websites.
Assessment Type 1: Practical Skills
In Assessment Type 1, students apply the design process and layout principles to produce text-based products that are balanced from two focus areas as specified in the School LAP. This assessment type focuses on assessment design criteria: Development and Application 1-4, and Analysis and Evaluation 2. Across this assessment type, there must be sufficient text. 
Teachers can elicit more successful responses by:
balancing the tasks between the two focus areas, i.e., two tasks from each focus area
increasing the complexity of tasks, allowing students to develop and demonstrate their skills and proficiency in the use and application of software
showing their understanding of the software by applying complex skills, demonstrating manipulation of graphics, and providing evidence of design progression
ensuring responses are original by being less prescriptive in the task design
designing tasks that allow students to include adequate text throughout this assessment type, sufficient to display typography skills
ensuring students have the opportunity to select and edit of images, ensuring the source of these images are cited
verifying that students did not use templates, for example, templates from CANVA, Wix, GitHub etc.
ensuring the final product submitted in its appropriate format and size, i.e. A4-size page rather than half-page screenshot
promoting student agency through providing choice and opportunities for decision making
ensuring students possess an understanding of text hierarchy and how this could be applied to the best effect
designing tasks that focus on the development and application of typography in a creative way
ensuring AE2 is addressed in at least one of the practical skills
guiding students to address AE2 by requesting the annotation of the final product’s application of the design principles (this can be completed within the evaluation or adjacent to the product created by the student) and evaluating the design process undertaken, in addition to software and hardware, feedback from others and/or target audience, time management and overall learning.
The more successful responses commonly:
[bookmark: _Hlk217833244][bookmark: _Hlk215216860]focused on the application and development of typography within design ideas and solutions
included original responses
applied the flow of reading principles across print and electronic solutions
provided evidence of skill development and increasing proficiency in the use of hardware and software
demonstrated consistent and thoughtful application of layout and design principles suitable for the intended product
addressed AE2 in one task by annotating the final product using the design principles and thoroughly evaluating the design process undertaken
provided evidence of sufficient text that displays knowledge, skills and understanding of typography
selected, edited and manipulated images and graphics
formatted text correctly
did not use templates or template-based software e.g. CANVA
applied the hierarchy of text communicating to the intended audience and providing focal points within a solution
avoided filler text such as “Lorum Ipsum”
demonstrated highly proficient use of software features, e.g. tracking, leading, margins, etc.
In the context of Electronic Publishing, the more successful responses commonly:
[bookmark: _Hlk215216872]had considered and effective file management, e.g. images placed in an images folder
applied effective navigation throughout the website, including anchors to various sections on a page, anchors to top, and navigation links to each webpage and back to home
[bookmark: _Hlk215216939]titled web pages in the code view
clearly identified the Index page
applied layout suitable for the web
included active links
generated their own content
included sufficient text to ensure the design principles are effectively applied
included external links which opened in a new window
had sites which were set up to be viewed consistently on any screen size
provided a screenshot or video to support the submission.
The less successful responses commonly:
used template or template-based software which resulted in limitation in the ability to demonstrate the application of the design principles at a higher level, especially considering layout
did not focus on the layout of typography
had text which was not formatted e.g. continuous text instead of using paragraphs
centre-aligned all text
lacked sufficient text across AT1
lacked evidence of manipulating graphics or assets (web design)
provided only a link to WIX, GitHub or other web template software sites that do not allow the student to verify the skills they have developed over the year.
Assessment Type 2: Issues Analysis
In Assessment Type 2, students consider the social, ethical, and/or legal issues associated with publishing materials (e.g. security, health and safety, intellectual property, and environmental concerns). They develop their knowledge and understanding of current computer hardware and software for publishing documents from the desktop. This assessment type focuses on assessment design criteria: Understanding 1 and 3, and Analysis and Evaluation 1. 
Teachers can elicit more successful responses by:
designing tasks that relate to specific contemporary issues directly associated with Information Processing and Publishing (IPP)
providing task scenarios that have a clear link to social, legal, and ethical issues
creating task scenarios that reflect current and emerging technologies that impact IPP when addressing the Technical and Operational task
including a clearly identified scenario (on the task sheet or student submission) with clear links to an IPP context
consistently relating to the scenario/topic when explaining
designing task scenarios for the Technical and Operational task that focus on analysing and comparing hardware.
The more successful responses commonly:
specifically addressed the social, legal, and ethical issues by analysing and evaluating how and why they were impacted
referred to the ethical/legal/social issues explicitly within the body of the text (not just within subheadings)
included recommendations which were justified
evaluated and analysed specific hardware features when comparing hardware in the Technical Operations and Understandings task
demonstrated a comprehensive understanding of the correct hardware and software in the Technical Operations and Understandings task
provided an in-depth analysis of the impact of the issues on the key stakeholders
referred to appropriate images and data to supporting the analysis and evaluation
provided a logical and clear analysis and evaluation, rather than providing a question-and-answer response
offered an in-depth, technical, and fluent analysis and evaluation, using all the word allocation
clearly addressed, and stated the issues to be addressed in the given scenario
comprehensively defined and explored hardware/software specifications, demonstrating their understanding of the relevant performance standards
used a range of current and relevant references to source information related to the issue, supported by examples, and linking it back consistently to social, ethical, and legal issues
used primary and secondary sources that were acknowledged, well-referenced and explicitly cited
supported analysis with quotes and in-text referencing or footnotes.


The less successful responses commonly:
did not specifically identify and address the social, legal, and ethical issues, demonstrating a limited awareness of the social, legal, and ethical issues associated with the scenario
did not discuss and analyse options for preventing, mitigating and solving the issue
did not address the stakeholders impacted
lacked detail in the coverage of the issues, not reflecting the scenario, with insufficient emphasis on the recommendations/analysis
lacked evidence of why recommendations were being made
listed/noted features for comparison rather than analysing how they compare
included limited analysis and evaluation of the hardware features in the Technical Operational task, demonstrating a limited understanding
provided limited (if any) comparisons of similar technologies in the Technical Operational task
provided generalised responses rather than responses specific to the issue or technology being compared.
External Assessment
Teachers can elicit more successful responses by:
ensuring that the structure of the documentation follows the steps of the design process of Investigation, Devising, Producing and Evaluation as outlined in the Information Processing and Publishing subject outline, and not the design process that is used by other subject outlines
limiting the number of annotations of similar products that students need to undertake in the Investigation section
implementing task design that allows students to pursue their own area of interest 
ensuring that students do not using template-based software to either produce or design the final products
addressing the SACE Board Subject Assessment Advice when guiding students through the Product and Documentation task. 
Assessment Type 3: Product & Documentation
The more successful responses commonly:
included evidence of sufficient text in the final product 
independently designed and produced a sophisticated final product, demonstrating effective and purposeful use of IPP skills without reliance on template-based software, in accordance with the subject outline
demonstrated thorough analysis by discussing and justifying design and production choices in detail within the Devising section
demonstrated critical evaluation of hardware and software decisions in the summaries, particularly in the Evaluation Summary
addressed AE2 in the Evaluation Summary by critically discussing the design process and evaluating their own product using the CRAP design principles
demonstrated a high level of proficiency in software application by manipulating images effectively, with clear before and after evidence, meeting the requirements of AE1 and AE3
demonstrated achievement of AE2 by critically evaluating the application of the design process and design principles, supported by feedback and survey responses from the target audience in the Evaluation Summary
demonstrated strong analytical skills by providing detailed annotations of samples that accurately apply design principles in the Investigating section
featured websites that were well-structured and had intuitive navigation, with functional links and anchors that supported user access and ease of use.
The less successful responses commonly:
provided limited or no annotations of samples in the Investigating section
had design plans that were incomplete and did not include key details such as fonts, colours, and image names required to effectively plan the final product
did not explicitly demonstrate the design process in the documentation, making it unclear how decisions and planning contributed to the development of the final product
relied on template-based software to create the final product, rather than independently designing, and developing an original product
vaguely annotated samples using superficial reference to the design principles. Students often repeated the same generic sentences rather than providing specific examples of how each of the four design principles were evident within the annotated sample
did not meet the required word count in the product and/or supporting documentation, limiting the depth and detail of explanations, annotations, and evaluations.
General
1. The SACE cover page should be included as the first page of the AT3 as it includes a product and documentation word count. Submissions of AT3 should not include teacher shaded in performance standards, student name, or school name. 
1. All submitted websites should be uploaded as a zipped file. This maintains the integrity of the site and facilitates download time for markers/moderators. It is important that files are not submitted in their native format e.g. psd as markers/moderators may not have the fonts or software to open the files. 
Teachers are required to submit their LAP with addendums, as well as the task sheets. Shaded in performance standards for each task in both AT1 and AT2 need to be submitted for each student selected in the sample. 
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